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This study reports a critical review and a pilot study exploring if oral narrative interventions can improve written 
outcomes in typically developing children ages 5-8. The critical review includes one multiple baseline study, one 
between-group study, one longitudinal study, and one single group pre-post study. The pilot study involved analysis 
of pre-existing data of typically developing grade 1 children’s writing samples who were from 



  
Based on the positive impact that oral narrative 
intervention has on children’s oral language abilities 
and the neurological link between the functional 
systems, there is reason to believe it may be an 
effective form of intervention to improve children’s 
writing (Griffin, T. M., Hemphill, L., Camp, L., & 
Wolf, D. P. (2004)). There is currently limited 
research investigating the impact that oral narrative 
intervention has on writing outcomes. By investigating 
the effectiveness of oral narrative language for 
writing, this review may inform clinical practice and 
support future writing skills. 
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The objective of study 1 was to critically review 
existing literature examining the impact of oral 
language discourse instruction on written language 
abilities. The objective of study 2 was to evaluate a 
quasi



of the study included a large participant pool, well-
defined methods, inclusion criteria, and protocol 
making the study highly replicable.   

  
Overall, this study provides compelling evidence that 
oral narrative interventions have a positive effect on 
narrative writing abilities specifically.  
  
Griffin, Hemphill, Camp, and Wolf (2004) 
conducted a longitudinal single group study assessing 
the effects discourse production has on later literacy 
skills in typically developing 5-8-year-olds (n=32). 
The initial discourse assessment at 5 consisted of a 
play narration with animals using an appropriate 
standardized measure for child language and a picture 
description task using a standardized syntax measure. 
The 100-word sample for language assessment was 
gathered through a conversation between the child and 
parent. At age 8 the two literacy skills assessed using 
a standardized reading comprehension tool with 
supportive written narration photo prompts. Aspects of 
language assessed included: syntactically defined 
clauses, morphosyntactic complexity, text 
comprehension, reading fluency, and written 
competence. 

  
Appropriate analysis of the information gathered 
revealed strong correlations between greater 
elaboration and ability to pull significant information 
in the play narration at age 5 and reading 
comprehension but a weak association to written 
narration at age 8. Plot structure, expository structure, 
and plot elaboration demonstrated in stories at age 5 
had large correlations to higher scores in written 
narration at age 8 and no correlation to reading 
comprehension. Methods were appropriate for their 
purpose and were g 
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Results of the pilot study revealed that oral narrative 
intervention can have an effect on different writing 
components but most significantly on the number of 
words spelled correctly. Findings measuring total 
words, total words at 5 minutes, and total number of 
letters in the 5 longest words showed few significant 
changes across participants in both interventions. As a 
direct effect of the intervention, the number of words 
increased in relation to improved story structure and 
participants including more story elements. Words 
spelled correctly came as a surprise as it was not 
explicitly taught in the intervention, but most teachers 
target spelling when working on written skills (Cutler 
& Graham, 2008). The combination of explicit and 
implicit instruction could have impacted this measure.  
 
A major shortcoming of the pilot study is the time 
allotted for change to occur, as results show more 
significant change in the intervention 1 group. 
Measuring both total words and total words at 5 
minutes takes away standardization for this measure as 
there is no control, and measures considered 
misaligning with the intervention targets. 
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Appendix A: 
 
Table 1: 
 
 

TOTAL WORDS AT 5 MINUTES INTERVENTION 1 

  Phase 1 total correct Phase 1 total trials 



STC058 7* 8* 6* 8* 

 
 
 
 
 
 
Table 5: 

TOTAL WORDS SPELLED CORRECTLY INTERVENTION 1 

 Phase 1 total correct Phase 1 total trials Phase 2 total correct Phase 2 total trials 
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