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Ontario	Language	Arts	Curriculum-	Grade	2	
Linking	Curriculum	with	Assessment	&	Intervention	Strategies/Recommendations	

By:	Kailey	Leroux	
M.Cl.Sc.	(SLP)	Candidate		

	
The	following	document	connects	the	specific	expectations	of	the	Ontario	Language	Arts	Curriculum	for	grade	two	students	with	
assessment	resources	and	intervention	strategies/recommendations	for	support	in	oral	language,	reading,	and	writing.	Specific	
expectations	are	grouped	by	relatedness,	enabling	intervention	to	target	a	variety	of	skills	expected	of	the	childhild
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• Controlled	attention	(observe	in	classroom,	attending	to	tasks)	
• Cognitive	flexibility	
• Working	memory-	influenced	by	language	tasks	such	as	“Following	Directions”		
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• Use	of	multi-modal	strategies	
• Repeated	exposure	
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Specific	Expectations-Reflecting	on	oral	
communication	skills	and	strategies	

	

3.1	identify,	initially	with	support	and	direction,	a	
few	strategies	they	found	helpful	before,	during,	
and	after	listening	and	speaking		

Metacognition:		
• Review	questions	afterwardsà	“What	questions	can	you	ask	yourself	while	listening	to	be	

sure	you	understand	what	you	hear?;	What	can	you	do	after	listening	to	check	you	have	
understood?;	How	do	you	get	ready	to	speak?”		3.2	identify,	initially	with	support	and	direction,	

how	their	skills	as	viewers,	representers,	readers,	
and	writers	help	them	to	improve	their	oral	
communication	skills		
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Cognitive	Strategy	Instruction:	Krawec,	J.	&	Montague,	M.	(2012)		
• See	above	in	oral	language	strategies	
• Provides	chart	of	strategic	reading	steps		
	
Narrative	Instruction:	SEE	Gillam	paper	from	oral	communication	expectations	on	narrative	
instruction		
	
Lisa	Archibald’s	Quick	Intervention	Guide:			
• observations/inferences—create	a	chart	of	content	observed	in	text	vs.	inferences	made,	

then	connect	observations	&	inferences		
	

Motivation:		
• 
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Specific	Expectations-Reading	with	Fluency		 	
3.1	automatically	read	and	understand	many	high-
frequency	words,	some	words	with	common	
spelling	patterns,	and	words	of	personal	interest	or	
significance,	in	a	variety	of	reading	contexts			

National	Reading	Panel	(Langenberg,	D.N.	et	al.)	
• encourage	repeated	oral	reading	with	feedback	and	guidance—this	led	to	meaningful	

improvements	in	reading	for	good	readers	&	those	with	reading	difficulty		
• reading	fluency	is	more	than	just	word	recognition,	accuracy,	and	reading*		
• phonics	instruction	
• morphology	instruction	
• phonemic	awareness;	guessing	covered	words;	cutting	up	sentences	and	re-arranging		
	
“Morphological	Awareness	Intervention…”-	Wolter,	J.	&	Green,	L.	(2013)		
• Article	discusses	how	morphological	awareness	instruction	helps	facilitate	phonological,	

vocabulary,	reading,	and	spelling	success		
• Morphology	can	aid	in	word	decoding	and	reading	comprehension—use	motivating	

“detective”	themes	with	focus	on	morphological	units	and	their	meaning		
• Provide	rationale	to	students	on	how	morphemes	are	useful	and	help	increase	their	

vocabulary	skills	and	therefore	they	can	become	better	readers	and	spellers		
• Discusses	inflectional	morphology,	derivational	morphology	and	building	words	from	

morphemes		
	

Remedial	Reading	Drills	(Hegge,	T.,	Kirk,	S.,	Kirk,	W.,	1965)	
	
Websites	from	Twitter	Chat		
Progressive	Phonicsà	www.progressivephonics.com			
RAVE-Oà	http://store.voyagersopris.com/rave-o	
CORIà	http://cori.umd.edu/what-is-cori/program-goals/	
A	Balanced	Approachà	http://www.oise.utoronto.ca/balancedliteracydiet/Recipe/00021/	
	
	
	

3.2	predict	the	meaning	of	and	quickly	solve	
unfamiliar	words	using	different	types	of	cues,	
including:		

• Semantic	(meaning)	cues	
• Syntactic	(language	structure)	cues	
• Graphophonic	(phonological	and	graphic)	

cues		
3.3	read	appropriate	texts	at	a	sufficient	rate	and	
with	sufficient	expression	to	convey	the	sense	of	
the	text	to	the	reader	and	to	an	audience		
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Specific	Expectation-	Reflecting	on	reading	skills	
and	strategies		
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Grade	2:	Writing	
Overall	expectations		

1. Generate,	gather,	and	organize	ideas	and	information	to	write	for	an	intended	purpose,	and	audience;		
2. Draft	and	revise	their	writing,	using	a	variety	of	informational,	literary,	and	graphic	forms	and	stylistic	elements	appropriate	

for	the	purpose	and	audience;		
3. Use	editing,	proofreading,	and	publishing	skills	and	strategies,	and	knowledge	of	language	conventions,	to	correct	errors,	

refine	expression,	and	present	their	work	effectively;		
4. Reflect	on	and	identify	their	strengths	as	writers,	areas	for	improvement,	and	the	strategies	they	found	most	helpful	at	

different	stages	in	the	writing	process	
Assessment	Tools	
Celf-5	
TOWL-4	
TILLS	(written	expression,	non-word	spelling)		
	
Lisa	Archibald’s	DLD	Assessment	Task	Quick	Guide:		
Observation:	look	at	written	samples—Can	they	develop	questions	relating	to	5	W’s?	Do	they	know	what	they’re	writing	about?	Who	they	are	writing	
for?;	Complex	sentences;	grammatical	errors;	find	phoneme,	orthographeme,	mental-grapheme	representations—where,	if	any,	are	errors	
occurring?		
Planning/Organization:	give	child	graphic	organizer	to	sort	ideas	and	information	for	their	writing,	such	as	main	ideas	and	supporting	details	(story	
grammar,	sequencing,	organizational	patterns	etc.)		
Written	language	sample:	write	a	story	or	description-–	evidence	of	planning	and	revising?		
Spelling
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Memory:	links	to	stored	representations		
Executive	Functioning	

	
	

Specific	Expectations-	Developing	and	organizing	
content		

Intervention/Strategies/Evidence-based	research	

1.1	identify	the	topic,	purpose,	audience	and	form	for	
writing	

Ideas	taken	from	class	discussion	on	December	6,	2016:		
*extra	load	when	having	to	write	(adds	a	symbol	system);	writing	has	more	of	a	lexical	focus	
*think
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2.5	identify,	initially	with	support	and	direction,	their	
point	of	view	and	one	or	more	possible	different	
points	of	view	about	the	topic		

Lisa	Archibald’s	Quick	Intervention	Guide:		
Vocabulary	
• incorporate	multimodality	to	enhance	understanding	and	use	of	adjectives	in	their	writing	
• 
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Writing	Prompts:	providing	key	words	needed	for	the	given	task	(Best	Teacher	Resources,	
2013)		
	
Strategies	from	Lisa	Archibald’s	Quick	Intervention	Guide:		
• Word	prediction	software	for	children	who	need	release	from	cognitive	demands	of	task		

Specific	Expectations-Applying	knowledge	of	
language	conventions	and	presenting	written	work	
effectively		

	

3.1	spell	many	high-frequency	words	correctly		 Word	Level	Strategies	from	Lisa	Archibald’s	
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3.7	use	some	appropriate	elements	of	effective	
presentation	in	the	finished	product,	including	print,	
different	fonts,	graphics,	and	layout		
3.8	produce	pieces	of	published	work	to	meet	criteria	
identified	by	the	teacher,	based	on	the	expectations		
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	 from	OWL.		
Cognitive	strategy	instruction:		
http://s3.amazonaws.com/cmi-teaching-



	
	

22	

	
Ontario	Ministry	of	Education.	(2013).	The	Ontario	curriculum	grades	1-8:	Social	Studies.	Retrieved	from:		
	 http://www.edu.gov.on.ca/eng/curriculum/elementary/sshg18curr2013.pdf.		
	
Peterson,	D.,	Gillam,	S.,	Gillam,	R.	(2008).	Emerging	procedures	in	narrative	assessment:	The	index	of	narrative	complexity.	TLD,	28,		
	 115-130.	
	



	
	

23	

University	of	Central	Florida-Effective	Instructional	Practices	Project.	(2003).	Cool	tools:	Informal	reading	assessments	[PDF		
	 Document].	Retrieved	from	OWL.	
Cool	Tools:	http://www.urbanministry.org/files/New%20Life%20Centers%20Cool%20Tools%20-%20Elementary_0.pdf	
	
Warr-Leeper,	G.	(1990).	Lost	in	Space	[PDF	document].	Retrieved	from	OWL.		
*Permission	granted	to	be	shared	
	
Wiig,	E.H.,	Semel,	E.,	&	Secord,	W.A.	(2013).	Test	objectives	and	descriptions.	In	CELF-5.		
	
Winner,	M.G.	&	Crooke,	P.J.	(2009).	Social	thinking:	A	developmental	treatment	approach	for	students	with	social	learning/social		
	 pragmatic	challenges.	Perspectives	on	Language	Learning	&	Educ.,	16,	62-69.		
	
Wolf,	M.	RAVE-O:	Proven	Literacy	Intervention.	[Website].	Retrieved	from		
	 http://www.voyagersopris.com/curriculum/subject/literacy/rave-o/overview.		
	
Wolter,	J.	&	Green,	L.	(2013).	Morphological	awareness	intervention	in	school-age	children	with	language	and	literacy	deficits:	A	case		
	 study.	TLD,	33,	27-41.	
	
	
	
	


